The Reading Apprenticeship® &RAMEWORK
Reading Apprenticeship is an approach to reading instruction that helps students develop
the knowledge, strategies, and dispositions they need to become more powerful readers. It
is at heart a partnership of expertise, drawing on what teachers know and do as disciplinebased readers, and on adolescents’ and young adults’ unique and often underestimated
strengths as learners. Reading Apprenticeship helps students become better readers by:
t FOHBHJOHTUVEFOUTJONPSFSFBEJOHGPSSFDSFBUJPOBTXFMMBTGPSTVCKFDUBSFBMFBSOJOH
and self-challenge;
t NBLJOHUIFUFBDIFSTEJTDJQMJOFCBTFESFBEJOHQSPDFTTFTBOELOPXMFEHFWJTJCMFUPTUVdents;
t NBLJOHTUVEFOUTSFBEJOHQSPDFTTFT NPUJWBUJPOT TUSBUFHJFT LOPXMFEHF BOEVOEFSstandings visible to the teacher and to one another;
t IFMQJOHTUVEFOUTHBJOJOTJHIUJOUPUIFJSPXOSFBEJOHQSPDFTTFTBOE

t IFMQJOHUIFNEFWFMPQBSFQFSUPJSFPGQSPCMFNTPMWJOHTUSBUFHJFTGPSPWFSDPNJOHPCstacles and deepening comprehension of texts from various academic disciplines.
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Reading Apprenticeship Framework
In other words, in a Reading Apprenticeship classroom, the curriculum expands to
include how we read and why we read in the ways we do, as well as what we read in
subject area classes.
Reading Apprenticeship involves teachers in orchestrating and integrating four
interacting dimensions of classroom life that support reading development. These
EJNFOTJPOTBSFXPWFOJOUPTVCKFDUBSFBUFBDIJOHUISPVHImetacognitive conversations
conversations about the thinking processes students and teachers engage in as they read.
t Social: The social dimension draws on learners’ interests in peer interaction as well
as larger social, political, economic, and cultural issues. A safe environment is created
for students to share their confusion and difficulties with texts, and to recognize the
diverse perspectives and resources brought by each member.
t Personal: This dimension draws on strategic skills used by students in out-of-school
settings; their interest in exploring new aspects of their own identities and self-awareness as readers; and their purposes for reading and goals for reading improvement.
t Cognitive: The cognitive dimension involves developing readers’ mental processes,
including their repertoire of specific comprehension and problem-solving strategies.
Importantly, the work of generating cognitive strategies that support reading comprehension is carried out through classroom inquiry.
t Knowledge-Building: This dimension includes identifying and expanding the
knowledge readers bring to a text and further develop through personal and social
interaction with that text, including knowledge about word construction, vocabulary,
text structure, genre, language, topics and content embedded in the text.
In Metacognitive Conversation, these four dimensions are integrated as teachers and
students work collaboratively to make sense of texts, while simultaneously engaging
in a conversation about what constitutes reading and how they are going about it. This
metacognitive conversation is carried on both internally, as teacher and students reflect on
their own mental processes, and externally, as they share their reading processes, strategies,
knowledge resources, motivations, and interactions with, and affective responses to texts.
For more information about Reading Apprenticeship see Reading for Understanding: A
Guide to Improving Reading in Middle and High School Classrooms, by Ruth Schoenbach,
Cynthia Greenleaf, Christine Cziko and Lori Hurwitz; Jossey-Bass Publishers, San
Francisco, CA, ©1999. Also, visit the Strategic Literacy Initiative website:
http://www.wested.org/StrategicLiteracy
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Dimensions of Reading Apprenticeship®
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